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Program
Overview
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What is
Culture
Collage?
Culture Collage is a multi-dimensional intercultural learning program that
complements the BC School Curriculum. The primary goal is to build intercultural
awareness in local grade 3 students by offering a series of six weekly workshops
facilitated by Vancouver Island University (VIU) staff and international students
in select classrooms in the Nanaimo area. A secondary goal is to provide VIU
international students the opportunity to participate in intercultural training,
as well as develop their facilitation and presentation skills by sharing their
stories with the grade 3 students. A final goal is to provide an opportunity for
VIU pre-service teachers to plan and facilitate a structured 6-week inquiry
unit on intercultural learning, working with a local sponsor teacher to provide
complementary lessons to the six workshops.
Culture Collage is seen as a way to breathe life into the discussion of “culture”,
by giving faces, names, and stories to places that elementary school children
BCTF. (n.d.). Show Racism the Red Card. Retrieved from https://bctf.ca/uploadedFiles/Public/SocialJustice/Issues/Antiracism/2018%20Show%20Racsim%20the%20Red%20Card%2020180223-web-sm.pdf
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may have only read about. This program, where students can learn from true representations
of culture, will build empathy and understanding for the many cultural others that youth will
experience – a valuable skill in today’s world. Born from a vision that was years in the making,
2019 marks the first pilot of this program with hopes that it will spread and change understanding
for years to come.

The in-class workshop series will include the following:
1.
2.
3.
4.
5.
6.

Introduction: Connecting Across Cultures
Interactive Presentation by International Students — Representing Country #1
Interactive Presentation by International Students — Representing Country #2
Interactive Presentation by International Students — Representing Country #3
Interactive Presentation by International Students — Representing Country #4
Wrap-Up: Reflection and Evaluation

The first and last workshops will be facilitated by staff from the Faculty of International Education.
Workshop 1 will focus on the meaning of culture and how to connect across cultures, and
workshop 6 will focus on reflection, evaluation, and goal-setting. Workshops 2 to 5 will include
interactive presentations facilitated mainly by the VIU international student volunteers, with
support by VIU staff. The Faculty of International Education will recruit these volunteers (several
from each representing country), and provide them with training in public speaking, workshop
facilitation, and intercultural skills development.
Each interactive presentation will be delivered in a similar format to support facilitation by
the student volunteers, as well as to help elementary school students build a comparable
understanding of commonalities and differences across cultures. Supported by Culture Collage
visuals (prepared in advance by the volunteers), topics will be tailored to the elementary school
audience (food, family, holidays, events, homes, schools, etc.) and will share the diverse personal
stories of the student volunteers. Time for questions and discussions will be incorporated to allow
the elementary school students to share their own perspectives.
In the pilot stage of the program, the VIU pre-service teachers will design and facilitate an inquiry
unit on the topic of intercultural competence with the support of their sponsor teachers and
VIU faculty. The inquiry unit will provide ongoing context for the classroom visits by weaving
in preparatory activities, complementary lessons, formative and summative assessment and
reflections that offer clear connections to the BC Curriculum and Competencies.
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A summary of the program benefits are outlined below:
Audience

Benefits

Elementary School Students

•
•
•

Elementary School Teachers

•

•
•
•
VIU International Students

VIU Faculties of
International Education and
Faculty of Education
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•
•

Provides an interactive opportunity to learn
about various cultures
Develops intercultural awareness
Builds empathy and appreciation of
diversity and difference
Provides access to both digital materials and
a classroom resource kit to support related
classroom reading and learning
Offers content that complements curriculum
Delivers engaging interactive presentations
and organized classroom visits
Builds connections with VIU

•

Develops a connection with local community
Provides training in public speaking, workshop facilitation and intercultural competence
development
Awards co-curricular record credit

•
•
•

Develops curriculum
Builds connections with school districts
Highlights expertise

sharing stories,
learning cultures
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Program
Learning
Objectives

10 | Learning Objectives

Culture Collage | 11

Program
Goals
1.

To build greater intercultural
awareness in local elementary
school students.

2.

To provide an opportunity for
VIU international students to
build their skills and share
their stories.

3.

To provide an opportunity for
VIU pre-service teachers to plan
and facilitate a structured inquiry
unit on intercultural competence.

connecting across difference
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Connecting
with the
Curriculum
The Culture Collage learning objectives directly support learning and self-assessment
in relation to the British Columbia Ministry of Education’s redesigned curriculum,
particularly the core competencies:
C: Communication T: Thinking PS: Personal & Social
Learning Objectives

Competencies

Curiosity, Discovery, &
Tolerating Ambiguity

T: Questioning & Investigating
PS: Relationships & Cultural Contexts

Respecting & Valuing Other Cultures

PS: Valuing Diversity
PS: Building Relationships

Openness & Withholding Judgment

C: Connecting & Engaging with Others
PS: Solving problems in Peaceful Ways

British Columbia. (n.d.). Core Competencies. Retrieved from https://curriculum.gov.bc.ca/competencies.
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Key
Terms
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Glossary
Behaviour

Behaviour is the action that is a result of ideas and beliefs.1

Bias

Bias is a prejudice in favour of or against a thing, person, or group, usually in a way that’s
considered to be unfair. Biases are held by individuals, groups, or institutions and can have
negative or positive consequences. We all have biases. We are often unaware of these views and
opinions, or of their full impact and implications.2

Culture

Culture is everything we think (ideas and values), everything we do (norms) and everything
we own (material) as members of a given group defined by nationality, gender, sexuality,
organizational affiliation, age, religion and more.3
Often invisible to us, culture shapes our ideas of what is important, influences our attitudes and
values, and animates our behaviours. Operating largely below the surface, cultures are a shifting,
dynamic set of starting points that orient us in particular ways. Each of us belongs to multiple
cultures, and so we are experienced in transitioning cultural boundaries within and between us
from an early age.4

Ethnicity

Ethnicity refers to a group that is differentiated from other groups by its national origin, common
history, or geographical roots.5

1Centre for Intercultural Studies, University of British Columbia, 2006. 2SFU Work Integrated Learning, Glossary of Intercultural Terms, 2019
3Jansen, Canadian Multiculturalism, 23. 4LeBaron and Pillay, Conflict Across Cultures, 14. 5Centre for Intercultural Studies, University of British
Columbia, 2006. 6Collins Dictionary
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Ethnic

“Ethnic” is often used to describe visible differences between groups. It may be used, for
example, to describe clothing, food, music, art, and dance. It is interesting to note, however, the
tendency is to “normalize” the dominant group’s clothing, food, music, art and dance, leaving only
the non-dominant groups as ethnic or other. This is similar to the ways in which we see accents,
not recognizing ourselves as having an accent, but perceiving the accents of others.5

Equality

Equality is the same status, rights, and responsibilities for all the members of a society, group,
or family.6

Equity vs. Equality

Equity is giving everyone what they need to be successful. Equality is treating everyone the
same. Equality aims to promote fairness, but it can only work if everyone starts from the same
place and shares the same needs.7

7From https://everydayfeminism.com/2014/09/equality-is-not-enough/ Above Image: Interaction Institute for Social Change | Artist: Angus Maguire.
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Generalization

Generalization is an idea or broad statement that is applied to all persons or things belonging to
one group. Generalizations are usually based on observations and are sometimes the result of
significant interaction with a specific group. For example, “Many Canadians say ‘Sorry’ a lot.” 8
Generalizing
• Open-ended categories
• Optional guessing
• Loose interpretations
• Open to new and factual information
• Willingness to change categories
• Closing the group distance

Multicultural & Intercultural9

Sometimes there is confusion about the difference between “multicultural” and “intercultural”:
Multicultural: There is a diverse representation. It is something you can see.
Intercultural: There is interaction. People of different cultures are in contact with each other.

Power & Privilege

Power and privilege are interconnected concepts that describe the unearned advantages that a
person has because of the group they belong to or were born into. These advantages can usually
lead to having more power over other people. For example, if a person was born able-bodied in
North America, they may have more opportunities afforded to them. They did not ask for them or
earn them, but they are there.10

Race

Race is a social construct that is used to group people based on inherited physical characteristics
(skin colour, shape of facial features, hair type and colour, height, etc.). Some believe that these
biological or physical similarities are due to specific DNA coding. This has been proven to be
invalid and, in fact, when the designated racial groups are compared the genetic differences

8SFU Work Integrated Learning, Glossary of Intercultural Terms, 2019. 9Effective Intercultural Communication course. 10SFU Work Integrated Learning, Glossary of Intercultural Terms, 2019. 11Adapted from Race and Ethnicity: https://genderedinnovations.stanford.edu/terms/race.html 12 Fleras and
Elliot, Engaging Diversity Multiculturalism in Canada, 234.
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within any designated racial group are often greater than differences between racial groups.
Still, while race does not exist biologically it is important to acknowledge that it continues to be a
powerful social categorization with a history of oppression, slavery, genocide and conquest.11

Stereotyping

Stereotyping is the universal tendency to assign simple (and simplistic) explanations to complex
phenomena and then generalize those explanations to an entire category in such a way that
individual differences are rejected.12 For example, "All Canadians love hockey," or "All tall men are
good at basketball."
Stereotyping
• Rigid categories
• Polarized evaluations
• Information distortion
• Not willing to change categories
• Distancing groups
• Jumping to conclusions

Values

Values are beliefs of a person or social group in which they have an emotional investment.13

Notes:

13Princeton’s WordNet: https://www.definitions.net/definition/values
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The
Theory
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1. Mindset
2. Skillset
3. Heartset
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Definitions
Intercultural Competence6:

“The ability to communicate effectively and appropriately in intercultural situations based on one’s
intercultural knowledge, skills, and attitudes.” It requires:

A Mindset: Knowledge
•
•
•
•

Cultural self-awareness
General cultural knowledge
Specific cultural knowledge
Interaction analysis

A Skillset: Skills
•
•
•
•

Relationship building
Behavioural: listening and problem-solving
Empathy
Information gathering

A Heartset: Attitudes
•
•
•
•

Curiosity
Cognitive flexibility
Motivation
Open-mindedness

For the purpose of helping grade 3 students develop intercultural awareness, Culture Collage will
focus primarily on the Heartset and the development of appropriate Attitudes.

6Deardorff, D. K. (2004). The identification and assessment of intercultural competence as a student outcome of international education at
institutions of higher education in the United States. Unpublished dissertation, North Carolina State University, Raleigh.
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Deardorff's
Model
Darla Deardorff's Process Model of Intercultural Competence is a visual
representation of how one can gain intercultural competence over time. The
model suggests that the process is circular and continuous, emphasizing the
idea that developing intercultural competence is a lifelong journey and that
there is no final point in time when one becomes fully interculturally competent.
To develop intercultural competence, one begins with attitudes that support
learning about cultural difference, then gains cultural knowledge and skills, then
has an internal shift that leads to effective and appropriate communication when
connecting across difference.
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Attitudes:

Individual

Respect (valuing other
cultures); Openness
(withholding judgment);
Curiosity & discovery
(tolerating ambiguity)

Knowledge &
Comprehension:
Cultural self-awareness,
deep cultural knowledge,
sociolinguistic awareness.
Skills: To listen, observe &
evaluate; To analyze,
interpret, & relate.

Process Orientation

Internal Outcome:

External Outcome:

Informed frame of
reference shift
(adaptability, flexibility,
ethnorelative view,
empathy).

Effective and appropriate
communication &
behaviour in an
intercultural situation.

Interactive
Darla Deardorff's Process Model of Intercultural Competence
Adapted and used with permission
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Breaking Down the Model
Attitudes:

Attitudes of openness, respect, curiosity, discovery and tolerance for ambiguity are considered
foundational to the development of intercultural competence. Without these attitudes, it is less
likely that an individual will be able to develop the knowledge and skills required to interact
effectively and appropriately with someone from a different cultural background.

Knowledge & Comprehension:

Building on the requisite attitudes, a person must develop (first) their own cultural self-awareness
and then seek to gain deeper cultural knowledge (an understanding of underlying values and
beliefs that are culturally conditioned) and an understanding of language and the social factors
that guide the use of a language within a society.

Skills:

Building on attitudes, as well as increased knowledge and comprehension, this model identifies
specific skills that contribute to effective intercultural interactions. These are the ability to listen,
observe, evaluate what has been observed, and then analyze, interpret and relate.

Desired Internal Outcome:

The combination of these attitudes, knowledge and skills will ideally lead to a person responding
non-judgementally and openly when they are engaging with difference. They may begin to see
their worldview as one of many possibilities of seeing the world (an “ethnorelative” perspective).
They may begin to be more flexible in their thinking and be better able to empathize.

Desired External Outcome:

If an individual has the attitudes, knowledge and skills and is demonstrating a shift in thinking
and perception, then they will be able to behave and communicate in a way that is considered
effective and appropriate in intercultural interactions.

Deardorff, D. K. (2006). Identification and Assessment of Intercultural Competence as a Student Outcome of Internationalization. Journal of Studies
in International Education, 10(3), 241–266. https://doi.org/10.1177/1028315306287002
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Questions to Think About:
1. Attitudes: Do I value those from different backgrounds? How do I demonstrate that I value
others, even when I may disagree with their beliefs and opinions?
2. Knowledge: Can I describe my own cultural conditioning? For example, what cultural
values affect how I behave and communicate with others? What are some of my core
beliefs and how have then been culturally influenced?
3. Skills: Do I know how to evaluate interactions and situations through an intercultural lens,
seeking to understand underlying cultural explanations for what occurred?
4. Internal Outcomes (adaptability, flexibility, etc): Do I know how learners want to be
treated or do I assume they want to be treated by my cultural standards?
5. External Outcomes (communication, behaviour): What could I do differently in the
future to be more appropriate and effective in my communication and behaviour, both in
interpersonal interactions and in my teaching?

Notes:

Deardorff, D. K., Trompenaars, F., & Berardo, K. (2012). Building Cultural Competence: innovative activities and models. Sterling: Stylus Publishing.
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5

Classroom
Activities
This resource guide offers a series of activities to support
lesson and inquiry unit planning, not to be undertaken in a
prescriptive manner or in any particular order.

Culture Collage | 29

Activity #1

Sounds &
Colours
Overview

Purpose: Becoming aware of the different ways people hear and interpret the
same sounds
Grade Level: Grades 1–12
Time Needed: 40 minutes
Resources: 10 short audio clips (five seconds each); each sound should be
followed by a pause. A copy (or several) of Tia: Pink or Yellow? which can be
printed from the resources tab of international.viu.ca/culture-collage.

Procedure

As an initial focusing and awareness-raising exercise, students are asked to
be very still, close their eyes, and listen to all the sounds they can hear outside
the classroom.
The class then brainstorms a list of sounds heard and shares their thoughts on
the process of listening. What happens when they register a sound? Do they
see pictures? Do they immediately make associations with things they know?
Are the sounds registered abstractly?
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Students are then asked to listen to the recorded ten sounds and react to each sound by writing
down the colour the sound brings to mind. Comment and discussion are to be avoided, as is any
conscious effort on the students’ part to explain their choices to themselves.
The discussion begins with students sharing their chosen colours and exploring the wide variety
of associations they made and whey they made those associations. Does any pattern of
differing associations emerge that is possibly based on factors such as culture, gender,
background and experience? Would people from cultures not represented in the class come up
with different colour associations?
Finally, the extract Tia: Pink or Yellow? is read and discussed.

Potential

This activity encourages students to become more aware of the ways in which they hear things,
and help them see that different people may register and interpret the same sound differently on
account of factors such as background, culture, experience and gender. The Tia extract can be
used to explore the additional, but related, point that the tone and quality of voice applied to the
same word(s) can dramatically influence the impact upon the hearer.

Definition

Chromesthesia — called also chromatism, color hearing
Synesthesia in which color is perceived in response to stimuli
(as words or numbers) that contain no element of color.
—Merriam-Webster

Used with permission from: Pike, G., & Selby, D. (2001). Perceptions, perspectives and cross-cultural encounters. In the global classroom. (pp.
161–163). Toronto, Ont.: Pippin.
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Tia: Pink
or Yellow?
A walk with (12-year-old) Tia on an island in the Indonesian Archipelago

It was dawn and light was bright and clear on
the peak of Gunung Api, the ‘fire mountain’
at the far end of the island.
We walked together down the beach and
a small and mottled heron flew up at our
feet, landed ahead on the sand, ruffled,
walked, watched us coming on, lengthened
its neck in new alarm and flew another few
reluctant yards.
Every time it took flight, it uttered a sharp,
broken “key” sound in a descending tone.
“Puchong laut,” said Tia and laughed gently.
“He sings a green song.”
For a moment I simply enjoyed the bird and
the poetry of her description, but then it
occurred to me that only I knew it as a Little
Green Heron. In fact, it wasn’t very green
at all.

The literal translation of her name for it was
something like “long legs of the sea.”
“Why green?” I asked her.
“That is its colour. His voice is like a sharp
new leaf or thorn.”
“Not brown?”
“No of course not. Brown is the sound
of katak.”
Katak was the local toad. The common
lumpy one that popped itself up near lights in
the village at night and produced a derisory
sound that was indeed rather brown.
The idea was beginning to grow on me.
“What makes a black sound?”
“Buffalo. And thunder.”

Culture Collage | 33

“White?”
The sea where it touches the sand.”
Now I was really hooked.
Tia was giving me these examples without
hesitation, as though she was used to
hearing sounds in colour.
And what really appealed to me was that
the colours were totally appropriate. They
were the colours of the objects producing
the sound.
I thought of the tawny roar of a lion; the scarlet scream of a macaw; of the deep bronze
boom of an important bell, and of how the
little ones that tinkled tended to be silver.
“Tia.” I said her name clearly. “What colour
is that?”
“Pink when you say it, like an orchid. Paman
Abu makes it yellow.”
“And Abu?”
“Sometimes blue, sometimes brown...
It depends.”

“On what?”
“The one who says it, and if they feel friendly.”
She was clearly getting a little impatient with
all this talk about something so obvious, but I
couldn’t leave it alone.
“All sounds have colours?”
“Astaga! You did not know?”
“No.”
“How can you listen to talk or music without
colour?” Her eyes were full of pity.
“When the drums talk, they lay a carpet of
brown, like soft sand on the ground. A
dancer stands on this. Then the gongs call
in green and yellow, building forests through
which we move and turn. And if we lose our
way, there is always the white thread of the
flute or the song to guide us home.”
She shook her head in sorrow and dismay
and, faced with the wisdom of this 12-yearold, I felt like a backward child.

Source: Watson, L. (1976). Gifts of Unknown Things. (pp. 50–51 ). London: Hodder & Stroughton.
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Activity #2

Everyday
Communication
Overview

Purpose: Applying thinking and communications skills to
cross-cultural situations
Grade Level: Grades 6–12 (modifications for younger grades listed)
Time Needed: 60 minutes
Resources: The Everyday Communications activity question cards containing
everyday questions someone may ask (available under the resources tab of
https://international.viu.ca/culture-collage).

Procedure

Each group of three students is given four cards. The group’s task is to work out
how they would try to communicate three of their questions if they were in a city
in another country. The residents do not speak their language(s), and students do
not know the local language(s). Groups, having been given four questions in all,
are to leave aside the question they feel would be most difficult to communicate.
In the discussion that follows, groups demonstrate and compare their solutions,
discussing the particular difficulties they might encounter.
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Finally, each group reads out the question it chose not to represent, saying why they thought it
would be particularly difficult to communicate.

Potential

This activity encourages students to apply creative and lateral thinking, as well as non-verbal
communication skills, to cross-cultural situations.

Alternate Activity

For students who are finding that acting out full questions is difficult, you could substitute for a
classic game of charades. Ask for individual student volunteers to act out single words while their
classmates guess.
Examples of words could be:
•
•
•
•
•
•
•
•
•

restaurant
bus
airplane
bank
playground
time
bathroom
car
grocery store

Used with permission from: Pike, G., & Selby, D. (2001). Perceptions, perspectives and cross-cultural encounters. In the global classroom. (p. 184). Toronto, Ont.: Pippin. “Based on an idea developed by John Cogan and Walter Enloe, Global Education Center, University of Minnesota, Minneapolis.”
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What time is it?

Where is the
bus stop?

Where can I
find a restaurant?

Where can I
charge my phone?

Is there a
hospital nearby?

When does the
bus leave?

Where is the park?

Where can I
find a washroom?
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I’m lost.

Is there a toy store?

Where’s the
gas station?

Where’s the airport?

Where’s the beach?

Help! I’m injured!

There’s a fire!

I’m from Canada
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Activity #3

How I
See Myself
Overview

Purpose: Reflecting on and sharing self-perspectives
Grade Level: Grades 3–12
Time Needed: 30 minutes
Resources: Sheet of paper and pen or pencil for each student

Procedure

The teacher explains to the students that they are going to be asked to see
themselves in relation to a series of pairs of words. Each word pair will give
rise to a pair of images, and students are to choose one image out of each
pair as it relates to the way they see themselves.
Word pairs are then read out in turn. While sufficient time should be allowed
for students to note their choices, intervals should be kept to a minimum so
that students are responding to first impressions.
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How would you describe yourself? Are you more like:
•
•
•
•
•
•
•
•
•
•
•
•

a cat or a dog?
solid or liquid?
Monday or Saturday?
green or orange?
wool or rubber?
a mini van or a sports car?
an eagle or a dolphin?
a boat or an airplane?
a bouquet of roses or a sunflower?
a clothesline or a kite string?
ocean or sky?
a fruit or a vegetable?

Students are then asked to think about their choices and to reflect those choices in a sentence
beginning with: “One thing I like about myself is...” For example, “One thing I like about myself is
I’m fast like a sports car.”
The class divides into groups of three or four to share and discuss their self-perceptions. (One
good way of structuring the group work is to have group members speak to their choice from the
first word pair, then the second and so on, and finishing by sharing sentences.)

Potential

This activity is a light-hearted and non-threatening means of enabling students to reflect on their
self-perceptions and share them with others. Discussion is likely to bring out the kaleidoscopic
nature of images and perceptions we have of self.

Alternate Activity

Group members can be asked to reflect upon whether others would have been able to guess
their responses accurately (see Variation 2 in section to follow). This can lead to whole class
discussion of the likely accuracy and validity, or otherwise, of our perception of other people.
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Alternate Activity Variations

1. Students can be asked to arrange their chosen word out of each pair in a pattern or symbol
representing themselves. With their individual consent, the artwork produced can be
hung on the classroom walls and reviewed by class members prior to discussion.
2. Students divide their sheets of paper into columns; one column for each group member
as well as one for themselves. For each word pair, they make their own choice and also
decide what they think other group members will have chosen. They then compose their
“One thing...” sentence. This variation will raise more directly the question of differences
between our perception of self and how others perceive us. This variation should only be
attempted with a very well affirmed class.

Used with permission from: Pike, G., & Selby, D. (2001). Perceptions, perspectives and cross-cultural encounters. In the global classroom. (pp.
156–157). Toronto, Ont.: Pippin. “Adapted by Sandy Parker from an idea in: Taught Not Caught. UK: Clarity Collective, Learning Development
Aids, 1983.”
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Activity #4

Cultural
X-Rays
Overview

Purpose: Help students realize that their experiences within families and
communities shape how they think and act
Grade Level: Grades 1–5
Time Needed: 20-40 minutes
Resources: One printed Cultural X-Rays activity sheet per student (available on
https://international.viu.ca/culture-collage under the resources tab), pens, pencils,
crayons, markers

Procedure

Give each student a Cultural X-Rays activity sheet along with the appropriate
writing/colouring supplies. Ask each student to write outside of the body outline
all the aspects of their culture that are evident to others, such as language, age,
ethnicity, gender, and religion. Inside the heart, ask students to write all of their
values and beliefs that they hold in their hearts. Students may use drawings or
words to represent the different aspects they would like to include about
themselves. In addition, the students may add clothing, hairstyles, and accessories, to make the outline resemble themselves more accurately.

Adapted from: Short, K. (n.d.). Cultural X-Rays.
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Potential

This activity will encourage students to think about the different aspects that make up their
cultural identity. “All learners, adults and children, must explore their own cultures before they can
understand why culture matters in the lives of others around them,” (Kathy G Short, p. 3)1. Creating
their “Cultural X-Ray,” students can begin to understand the different aspects of themselves that
shape how they think and act. Understanding the complexity of culture within their own lives can
help students begin to think about the aspects that make up other cultures.

Example

Short, K.G. & Harste, J. (1996). Creating classrooms for authors and inquirers. Portsmouth, NH: Heinemann.

1
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aspects of your culture that are
evident to others

personal beliefs
and values

aspects of your culture that
are evident to others
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Activity #5

Seeing Things
Differently
Overview

Purpose: Becoming sensitized to how people’s perspectives influence the
significance they place on various phenomena
Grade Level: Grades 5–12
Time Needed: 60 minutes
Resources: The “Seeing Things Differently” picture pack, tape or tacks, paper
and writing utensils for individual work, large paper and markers for group work

Procedure

Place the ten photos around the room on the classroom walls. Label each
photo with either a letter or a number so that they can be easily referenced
during discussion. Students are given a few minutes to study pictures without
discussing them with anyone. They are then asked to rank them in order of preference, again without any consultation.
When the class reassembles, the teacher asks a number of students to volunteer
their first five preferences. These are recorded on the chalkboard.
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In the discussion that follows, both the basis and significance of individual decisions are
considered when asking the following questions:
• Were preferences made on the basis of the object/activity/place depicted and/or on the
quality of how the photo is taken?
• Were other criteria used in making choices?
• Is any one criterion ‘right’ and the others ‘wrong?’
• Is any ranking of the pictures ‘correct’ and others, to a greater or lesser extent, ‘incorrect?’

Potential

This activity seeks to sensitize students to the different weight and significance that individuals
give to the same object, activity or place, according to their perspective and worldview.

Used with permission from: Pike, G., & Selby, D. (2001). Perceptions, perspectives and cross-cultural encounters. In the global classroom. (pp.
178–180). Toronto, Ont.: “Adapted from an activity devised by Eileen Porter, Curriculum Development Centre, Dewsbury, West Yorkshire, England,
and described in her University of York Diploma in Global and Multicultural Education report, Medicine and Health Care Around the World, 1986.”
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Activity #6

Culture
Collage
Overview

Purpose: Help students visualize/think about the people, foods, activities, and
other cultural elements that help shape who they are
Grade Level: Grades 1–12
Time Needed: One Week
Resources: Ask students to begin gathering photos of the places they often visit,
the foods they eat, their favourite activities, their family, and other people, places,
or things that reflect their individual culture. Over the course of a few days,
students should gather enough photos (5–10) to help them create their own
collage. Additional resources: allow the students to create their collage either on
paper or digitally. Possible resources may be paper, scissors, glue sticks,
hand-held devices, or computers.

Procedure

Allow students to be creative with the way they’d like to make their Culture
Collage. Some students may want to make their collage by cutting and pasting
printed photos on paper. Some students may want to layer their photos on a
computer or hand-held device. Ask students to avoid images of objects that are
stereotypical to their hometown or country. For example, a maple leaf may
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signify general Canadian culture, but is not necessarily a reflection of an individual student's
culture. More appropriate choices might be to include a picture of the student's favourite meal,
the student with their sports team, a picture of their street or house, and/or a picture of a
traditional ceremony that the student participated in.

Potential

Students will be able to see an overview of themselves, their culture, and their day to day life in a
very visual way. In addition, they will be able to see the diversity and variety between their collage
and the collages their classmates have put together through the content and medium.

Example

Pictures used with permission from Mittal, S. (2019). Culture Collage, India.
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For more information, resources,
and activities visit:
https://international.viu.ca/culture-collage

VIU Faculty of International Education:
https://international.viu.ca/
VIU Faculty of Education:
https://education.viu.ca/
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